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In recent years studies of children learning a second language have been directed at determining the rules children have formulated about the form and content of their new linguistic code (eancino, Rosansky and Schumann 1975, Gillis and W e k r 1976, Ravem 1968 , Wagner-Gough 1975 . However, little attention has been paid to what means children use to obtain evidence for the formulation of linguistic rules. A dndamental means of eliciting such' information is getting another person'to talk. Talk from others provides the chiId with data to be used in formulating generalizations about his new language. As such, the ability to elicit talk potentially offers the second languake learning child a urique opportunity to actively manipulate the s of others. The growth of eliciting talk from others is examined g e : : terms of the development of verbal turn-allocation (Sacks, Schegloff, here.
information about this new linguistic cod*. Furthermore, a child without means for allocating turns is unable to manipulate the particular content of his interlocutor's speech. The development of location therefore can be seen as integraI to language learning.
tu'"r: 0 e purpose of this study was to describe the development of turn-allocation in children learning English as a second language.
Little is known about the development of turn-allocation in child secopd language learners although the development of one class of turn-allocators (questions) has been explored previously (Canciqo, Rosansky and Schumann 1977 , Ravem 1968 , Wode 1978 (Dato 1977 , Wode 1976 . A child miry also construct utterances such that they exclude features that are incongruous with his native language (Hakuta 1875 , Keller-Cohen 1978b . This is not to say that the child consciously avoids incongruous features. Indeed i t is more likely that he has not identified such features because they do not correspond dthow in his native language (cf. Schachter 1974) . Thus, the view presented here is that the absence of such features in the c h i l b second language productions is not avoidance but rather the failure to identip those as properties of the t a r s t language.
There are several 'ways in which this prior linguistic knowledge might influence the acquisition of turn-allocation in a second language. First, as the result of experience with one language, a child is no doubt agare on some level ihat turns must be allocated in a conversation. The presence of verbal turn-allocation from the very beginning of learning a seconelanguage would provide support for this. Second, a non-native ehild has had previous experience with different techniques for verbally allocating* turns. in his native language. Evidence that he recruits this knowledge would be the presence of a range of turn-allocation techniques from the start.
It should be noted here that little research exists on the turnallocation systems employed in diffefent cultures. However, e v e n the essential role played by turn-allocation in accomplishing a conversatien in any culture, it is unlikely that allscating turns might only be accomplished by one or two turn-allocation devices. If that were the case, turn-allocation would make for a vastly more redundant linguistic subsystem than we currently have reports of. My claim that children have knowledge of a variety of turn-allocation techniques derives from this view. - Knowledge of particular features of the first language might influence the development of turn-allocation in the second language by directing the child's attention to linguistic mechanisms for allocating turns in the second language that are similar to those in the child's native language; or this language specific knowledge might constrliin the hypotheses the child formulates about turn-allocation in the second language such that some devices are ignored. Differences in the frequency with which childern use particular turn-allocators in their second language might reflect this. For example, a child who natively speaks a language that does not share structural congruity with EngIish in a particular area may not use English structures that display this pattern. Conversely, the structural congruity between a child's first and second language might lead her to use utterances in English that bear such features. So if one child uses a second language structure which another child does not, i t may be due to the similarity t between the child's first and second language. In this way global and particular linguistic knowledge from a child's first language 'may influence the development of turn-allocation in his second language. Since little is known about hod prior linguistic knowledge influences the acquisition of t u r n -a l l h t i o n in a second language, this study sought to provide a preliminhry view of this question
Sgbjects
Three female children acquiring English as a second language in a n untutored setting served as subjects for this study. They were between the ages of 4;3 and 5;6 at the outset of this research. Their names and native languages are Toko (Japanese), Maija (Finnish) and Sibylle (Swiss German). Toko had been in Ann Arbor 5 months prior to our contact with her and Maija and Sibylle had been here 2 months:
Even so, none of the children had any regular contact with English speakers until one month prior to'the begmning of the study. Each child was enrolled in an English speaking school setting (Toke-full day first grade, Maija-% day preschool and Sibylle--'h day kindergarten). Each child was videotaped from two-four timesper month for % hour each time in a structured play setting at the English Language Instityte, the University of Michigan. A different Esglish speaking investigator was assigned b'ea&h+prl and interacted with the same child throughout the duraffion af the gtudy.
The children were videotaped yl a'laboratory setting rather than at home in order to maintain the greattest amount of similarity acrop the sessions. Given the considerable cultural differences among tpe children, data collection out of a child's home seemed neceseady. Laboratory data collection yas also employed to enhance the qualityof the recordings. High quality audio sl)(stems and two ceiling-mounl(ed cameras for video-recording were available in the room in which (he recordings were made. The recording equipment was &ontrolled by a camera person in a room across the hall from the playroom.
The laboratory setting, restricted the kind of data5 elicited in &e following ways. First, the adult and child participated in w h t Goffman (1963:24) has termed facused interactwn; In Goffmam's words, focused interaction is "the kind of interaction that occurs when persons gather close togecher and openly cooperate to sustain a single focus of attention, typically by taking turns in talking''. The adult's attention was almost totally directed at the child, thus reducing the chil+P need to expBit her full range of competencies to secure the attentionbf -5I arb indebted to Bambi Schieffelin for pointing out thm irreue. LANGUAGE LEARNING VOL. 29, NO. 1 her interlocutor. Second, the structured setting necessarily limited the range of bpi-the adult and child could talk about and the kinds of activities in which they could particiAlthough any setting simultaneously .constrains and enhances $nteraction, it is still worthwhile observing some of the peculiarities of this data collection context. such, claims made about language development in research of this sort will necessarily be subject to scrutiny at some future time in different settings. The general properties of the data obtained in these sessions is reported in Table 1 . 
Results
The entire speech sample of adultqhild interaction for each child was examined for evidence of turn-allocation devices. An utterance was coded as a turn-allocater if' it could allocate a turn and not if i t actually did. Hence, the data reflect what skills the children displayed and do not represent their suocess in using them. Since the allocation of a turn is partially determined by the interlocutor's decision to pick up the turn, it seemed inappropriate to make a description of a particular child's skills in turn-allocation dependent on the behavior of her adult interlocytor. Table 2 presents the frequencies of all turn-allocators observbd as a proportion of the total number of utterances.each child produced every month. There was a tendency for the children's speech to contain a greater proportion of turn-ailocators over time so that between the first and the last month of the study the proportion of' utterances that contained turn-alkxators nearly doubled (Toka and Sibylle) or tripled (Maija). However, there was considerable varlatioo during these 8 months so that development could not be considered monotonic.
Subsequent analysis revealed two general classem of turnallocation devices: question and attentiondirectors. The first class (questions) was found to include Wh-questions and Y/N-questions. Further examination of the data suggested that Y/Nquestions were of two types: those with subject-auxiliary inversion and those without inversion. This latter type of Y/N-questions could be further divided into two types: those with a n auxiliary (and rising intonation) and those without a n auxiliary (and with rising intonation). F w purposes of analysis, uninve-Y/Nquestions both with and without an auxiliary were combined since there was no evidence of the auxiliary 
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Jan. The children's use of attention directors reveals a somewhat different course of development. There was a tendency for all the p r l s to use a narrower range of attentiondirectors in the first four months (generally from 1-4/month) and a somewhat wider range of such devices in the latter months (generally from 4Wmonth). The children were also similar in that they seldom used vocatives and here-type utterances. However, they differed in the device they chose most often4 to direct attention. In four of the months Toko used self-repetition most often; in the other four, imperatives accounted for the greatest proportion of attentiondirecting utterances. Sibylle's most frequent attention-directors were also divided between two devices: imperatives (in 3 of the months) and notice utterances tin 5 months). In contrast, Maija was the only child to display a clear preference for one device for attention-direction. In 6 of the samples notice utterances exceeded the other devices; in one sample (December) notice utterances were tied with imperatives in frequency. So whereas Sibylle and Toko displayed a preference for two attention-directors, Maija essentially chose only one.
Feb
Discussion
Over the time period examined, the relative frequency of utterances that were available for turn-allocation w a s found to increase.
Although each c h l d seemed to display a preference for one or two TA devices, Sibylle's use of turn-allocation seemed to be more evenly distributed over the devices she selected than w a s true c $ Maija and Toko. Moreover, she used a wider range of both questions and attenkiondirectors than did the other g d s . However, the children were found to differ in their preferences for individual devices to accomplish turn-allocation. Because there is little known about the development of this conversational sub-system in native language learning, i t is difficult tbdetermine to what extent the patterns describ;? here reflect strategies for conducting a conversation and to w h a t extent they reflect the influence of knowledge of particular features of turnallocation in the child's native language. Hence, any claims made ations must be considered tentative until further based on these o
. evidence is availa le on tuw-allocation in native language learning and in second language learning by children with O t h e r native languages. The following section qnsiders the patterns described here in order to shed some light on the role of prior linguistic experience in learning to allocate turns in a second language.
T
The children's use of turn-allocation here can be compared along two dimensions: Contour of development and focus of development. Contour of development is used here to refer to the child's general approach to a particular aspect of language development, in this case identifying techniques for turn-allocation. How rapidly devices are tagged for this hnction, how many hfferent devices are used and the extent to which all devices contributed to the task of allocating turns are all aspects of the contour of development. Focus of development is used here to refer to preferences a child displays for particular devices of features of language. The children's contour of development was similar in that each child allocated turns from the start. Whether the proportion of utterances for T A presented here are greater than that of first language learners is not known. Y e t it could be expect& to exceed that of a first language learner since a non-native child is already aware of the importance of verbal turn-allocation and need not rediscover it.
There were also differences between the children in their contour of, development. Sibylle used more devices for turn-allocation sooner &an the other Srls and displayed q somewhat more evenly distributed ftequency of use than did Toko and Maija. One possible explanation for this is the considerable cultural and linguistic similarity betwhen the systems of communication in English and (Swiss) German as agai-t that of English and Finnish OF Japanese. Certainly one task in learning a second language is to identify the ways in which one's first and second language are similar and the ways in which they differ. If this is so, then Sibylle ought to have had less difficulty isolating different devices for allbcating turns than did Maija and Toko. The contour of development then can be seen in part as reflecting the fit between the child's hypotheses about his second language and the actual properties of that language.
The focus of development w a s similar across the children in that turn-allocation was accomplished more often by questions than atwntion-directors. The fact that the child was participating in focused interaction with a n adult may explain the lower frequency of attentiondirectors. The difference between the children in focus of development wae in their reliance on certain kun-allocation devices rather than on others. The explanation for this is necessarily tentative in the absence of much comparative data for native language learners.
However, the following section attempts to show how some of their preferences for individual devices may result from the influence of language particular kno'wledge. To accomplish this, some aspects of turn-allocation in their first language are considered. Since more is known about the nature and development of question systems than account for the ppticular differences between the children, as for example the absence of Y/N-questions in Maija's speech and the earlier acquisition of inverted Y/N-questions in Sibylle's. So whereas many factors may contribute to the general success a child displays in learning a second language, it is still necdwary to account for particular patterns of second language development. The evidence presented here suggests that a view of the role of prior linguistic experienp is integral to a n understanding of how children go about learning a new l i n h i s t i c code. These data then provide support for the position that the child recruits both knowledge of the global features of her native language and knowledge of particular featbres of her language to organize lingllistic material in a second language. This knowledge a p p a r e a l y both assists a,nd constrains the process of leardng a new language.
